
 
 

Year 11 into 12 Bridging the Gap  

Summer Work for 2020 Entry 

 

We want you to be really successful and what it takes to be successful at GCSEs is different from being 

successful at A-Levels. Although you have fewer subjects there are different skills at A-Level and the 

volume of work is greater because the depth and detail is more demanding. 

Bridging the Gap Work will reassure you that the subject you have selected is for you, or allow you time to 

change your choice of subject at enrolment, as long as there is space and you meet the entry criteria. We 

want you to study a course that interests you and you are sufficiently qualified to study. 

 

Head of Subject: Mrs A Brogan  

 

 

 

 

Subject: English Language  

Aim of Bridging Work: 
To familiarise students with assessment objectives, course aims, course content and topics for English 
language at A level.  
 
The key principles, issues and concepts that underpin the course will build on and develop the 
important language skills that you learnt at GCSE. By reflecting  on your own reading and writing 
experiences as a starting point, you will be prepared for the different skills that you will be assessed on. 
 
Important skills such as the ability to discuss, debate and analyse, to read and understand texts, and to 
write in a variety of forms for different purposes will be explored. You will build on these skills in a 
number of ways, for example, you will produce some original writing based on storytelling, persuading 
or informing, and you will read and explore different text types. In addition you will learn a range of 
different skills to help you describe and analyse language, and you will acquire an analytical toolkit that 
will enable you explore and explain any text.  
 
The bridging work will introduce the following:  

1) Language levels  
2) Subject terminology 
3) Textual variety  
4) Language analysis  

Equipment List : 
Ring Bind folder 
Highlighters 
Lined A4 paper  

Textbook(s) for September: 
English Language Student Book 
Cambridge Press  
Giovanellli, Ives, Keen et al 
ISBN 978-1-107-46562-6 
 
Reading List: 
To be confirmed  



 
 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Tasks 

May 8th Child Language Acquisition  

1. Login to Seneca. You can login and join the Language course here: 

https://app.senecalearning.com/dashboard/join-class/yq64kakhse  

2. Complete the assignments set on Seneca. 

This week you will be looking at Child Language Acquisition. What is that? It’s a major topic that you 

will study and it is about how children learn to communicate. Do you know what your first words were? 

Did you learn to read quickly? Were you good at writing in primary school? Think about these before 

you read today’s article. As you read today do the following:  

• Put the title: Child Language Acquisition. Start reading the article. Underline or highlight any 

unfamiliar words. Write them out and research and write out their meanings. 

• Put these subheadings in your notebook and take notes from the article. Do not simply copy out 

the article, put the ideas into your own words.  

o The Theories 

o Child Directed Speech 

o The Stages 

o Halliday 

o Technonanny 

o Literacy 

o The End? 

That is all for this week!  

Do keep you notes and work in good order as we will be checking them in September and make sure 

you do the Seneca work as I am regularly checking to see who is completing it! 
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Delving into the emag Archives: Child 
Language Acquisition 
Nikolai Luck provides a route through the emag archive, giving an 
overview of the big issues in CLA, a taste of what’s there and how to find 
out more. 
 
Our ability to understand the universe and our position in it is one of the glories of the human 
species. Our ability to link mind to mind by language… is another. 
Richard Dawkins 
 
Language defines us as an exceptional species; all of our unique tool-making, art-creating, 
civilisation-building capacities stem ultimately from a ‘minor set of mutations in our larynxes, 
permitting control over spoken sounds, and thus spoken language’ in our recent evolutionary history.  
An exploration of child language acquisition (CLA) is, therefore, nothing less than an exploration into 
what makes us human. It is remarkable that this unique ability of our species, to convey complex 
meaning through language, is essentially embedded within the first few years of our lives, long before 
we can tie our shoelaces, ride a bicycle or reach the biscuit jar in the top cupboard. How this happens, 
how we acquire the ability to produce and understand language, has been one of the most hotly 
contested and controversial areas of science since the mid-twentieth century, when the 
nature/nurture binary provided the backdrop to nativist and behaviourist theories about how we 
develop language skills. 
A number of articles about CLA can be found in emagazine’s archive, including a summary of the main 
theories seeking to explain how it happens and an examination of the various stages of acquisition, all 
the way from crying and cooing to the use of implicature and irony. It’s easy to locate the ‘acquisition  
articles’ under the CLA banner. 

The Theories 
A useful starting point from emagazine 27 (February 2005) is Dan Clayton’s introduction to the main 
theories of CLA and the idea that the nature/nurture debate is at its heart. Francis Galton first 
proposed the idea that our development is shaped by nature (that which is inborn and genetic) and 
nurture (that which is experienced from birth onwards). Simply put, your eye colour is determined by 
nature, the accent you have is determined by nurture and we are composite creatures influenced by 
both. But which is the key determinant of language acquisition? As Dan Clayton points out, 
behaviourist psychologist B.F. Skinner’s 1957 book Verbal Behavior sought to explain language as 
developing in response to the nurturing principle of positive and negative reinforcement – young 
children copy what they hear and are rewarded/praised for getting the words right and 
punished/criticised for getting them wrong, and, just like rats or pigeons pushing a coloured button 
for food, kids soon learn what gets results. Two years later this proposal was the subject of a truly 
withering critique by linguist Noam Chomsky who realised that an understanding of our very identity 
as human beings was at stake. For Chomsky, Skinner absolutely failed to grasp the sheer complexity of 
language. Sure, we learn our native language(s) from our environment (nurture) but we can only do so because 
of nature. 
Chomsky introduced the idea of the Language Acquisition Device (LAD) without which we would 
never be able to communicate (and Skinner wouldn’t have been able to write his book). The frequent 
mistakes children make ‘I cleaned my tooths and wented to the dentist’ are virtuous errors because  
they demonstrate that children are actively applying the deep, underlying grammatical rules of 
language accessed through the LAD and are doing much, much more than simply passively copying 



 
 

what they hear. Dan Clayton also discusses the contribution to the field of CLA study made by 
cognitive science, notably Jean Piaget, who suggests that ‘language acquisition is part of a child’s 
wider development.’ For instance, it is only when a child understands the concept of length that she 
will be able to manipulate the morphology of adjectives to produce comparatives such as ‘shorter’ and 
‘longer’ and superlatives such as ‘shortest’ and ‘longest’. Developing Chomsky’s ideas about our innate 
biological capacity for language, Jerome Bruner’s Social Interaction approach introduces the LAD to a LASS 
(Language Acquisition Support System) – the mother, father or other significant speaker. 
Bruner’s ideas focus on the importance of conversations, routines of social interaction and the role of 
Child-Directed Speech (CDS). 
This provides a neat theoretical backdrop to Dr Marcello Giovanelli’s article ‘It’s Sleeptime – Children’s 
Routines and the Language of Bedtime’ in emagazine 62 (December 2013). By quoting exchanges 
between Ella and her father at Ella’s bedtime a clear picture emerges of how daily routines such as this scaffold 
interactions and impart the conventions of turn-taking: 
 

Father: [turns page and points to image under ‘A’] 
Ella: apple 
Father: good girl (.) and what’s that [points to image under ‘B’] 
Ella: ball 
Father: well done Ella 

 
In extract two the focus is on the particular discourse of pre-separation routines – parent wants 
to sneak back downstairs to a glass of wine/child wants to squeeze five more minutes out of the 
day: 
 

Father: OK it’s sleep time now Ella 
Ella: can I look at my Mr Men poster 
Father: we can look at that tomorrow 
Ella: want to look at it now 

 
The underlying pragmatic complexity of this type of exchange is identified as a: 
…bedtime ritual which becomes an exercise in shaping, negotiating and playing out preseparation 
routines. 
 
 

The LAD negotiating with the LASS as Bruner might say. The article ends with a discussion of Crib 
Speech (Katherine Nelson, 2006) ‘a private pre-sleep monologue that doesn’t rely on… collaborative 
communicative work.’ Have a look at the article to find out why Ella is talking to herself about 
mending snails. 

Child-Directed Speech 
The routines of bath time and bedtime invariably involve interaction between an adult and a child. In 
emagazine 56 (April 2012) Anna Sarchet presents the parent’s perspective by detailing ‘A Day in My 
Language Life’ – and addresses the questions: why do we change the way we speaky weaky when 
conversing with young children and why do we talk to tots who are too young to talk back? This is a 
typical exchange between Anna and her ten month old daughter Ava: 
 

Me: helloooo (.) are you awake (.) did you have a good sleep (.) 
A: ba ba ba da 
Me: you did (.) shall we get up now (.) 
A: ma ma ma ba 
Me: yes let’s get up 

 
Real exchanges such as this make abstract theories come alive and it is worth considering how you 



 
 

might collect and categorise this kind of data as a valuable resource to draw upon in order to deepen 
your understanding of CLA. 
 

The Stages 
A longitudinal study of language development is an excellent way of charting the universal stages of 
acquisition. Dan Clayton’s recordings of his sons’ utterances from the age of one year and two 
months to two years and nine months in the article ‘Child Language Acquisition 1’ from emagazine 26 
(December 2004) provide bite-sized data of actual children’s talk alongside commentaries which 
bring in researchers such as Nelson, Brown and Halliday to illuminate each data set. The companion 
piece to this article, ‘Child Language Acquisition 2’, published in emagazine 34 (September 2007) 
charts subsequent language development from two years six months to five years and yields insights 
into aspects of CLA such as sentence structure and pragmatics. It picks up on Roger Brown’s concept 
of the U-shaped curve of language development which illustrates how children can move from a 
correct form of the past tense ‘shot’ to an incorrect form ‘shotted’, which may look like regression, but 
actually reflects the child’s vital move from passive copying to active creation of language with all the  
virtuous errors this entails. This specific and striking feature of CLA – children’s proclivity to 
standardise non-standard verb forms in the past tense ‘I sended you a text’, is also the subject of the 
review of Steven Pinker’s book Words and Rules in emagazine 7 (February 2000). Dan Clayton’s CLA 2 
data also shows clear evidence of grammatical development in the advent of subordinating 
conjunctions to enable complex utterances to flourish: 
Liam: The goodies are going on their ship cos they’ve caught a baddie 
Context: talking while playing, age 3 years 6 months 
Leaping Into Language – emagazine Resource Pack © EMC, 2020 
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The article concludes by considering pragmatics and conversational implicature. Charting the various 
ways a child asks for a biscuit over a three year period reveals just how sophisticated children become 
in their facility with language: 
 

a) Ruby: dat (pointing at biscuit tin, age 1,6) 
b) Stan: I want a biscuit daddy (age 3,6) 
c) Stan: can I have a biscuit daddy (age 3,9) 
d) Stan: please can I have a biscuit daddy? (age 4,2) 
e) Liam: I’m hungry daddy (age 4,9) 
f) Liam: Stan’s had a biscuit (age 4,9) 

 
Context: different conversations with dad shortly after breakfast over a three year period 
Replace ‘biscuit’ with ‘coursework deadline extension’ in that last utterance, and you can see how 
devastatingly effective this skilful manipulation of language can be at getting what you want, and that 
this kind of pragmatic awareness at a young age can stand children in good stead for the world 
beyond the biscuit barrel. 
 

Halliday! Celebrate!! 
While this isn’t quite what Madonna sang back in the eighties, there is a reason to celebrate when it 
comes to understanding Halliday’s contribution to the study of CLA. As outlined in ‘The Functions of 
Children’s Talk’ by Alison Ross, published in emagazine 44 (April 2009), Halliday asked the question 
‘What do children use language for?’, and came up with seven answers: 
Instrumental: language to express needs (e.g. ‘want juice’). 
Regulatory: language to tell others what to do (e.g. ‘go away’). 
Interactional: language used to make contact with others and form relationships (e.g. ‘love 
you mummy’). 
Personal: language to express feelings, opinions and individual identity (e.g. ‘me good girl’). 
Representational: language to convey facts and information (e.g. ‘it two o’clock).  



 
 

Heuristic: language to gain knowledge about the environment (e.g. ‘what the tractor doing’). 
Imaginative: language to tell stories and jokes, and to create an imaginary environment (e.g. 
‘you be the witch’). 
Alison Ross contrasts the experience of observing children interacting with adults to that of observing 
children interacting with other children: 
The child can experiment with all sorts of possibilities without any ‘expert interference’. 
The transcripts that follow provide more valuable data to store in your data bank. Practically any 
utterance can be categorised by function, and it is worth pointing out that David Crystal extended 
Halliday’s seven functions to nine, adding Performative – language used to ‘control’ reality (e.g. ‘hocus 
Leaping Into Language – emagazine Resource Pack © EMC, 2020 
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pocus’), and Phonological – language produced for the sheer delight in the sound it makes (e.g. 
‘neenaa neenaa’) to the mix. 
 

Introducing Technonanny 
Not, unfortunately, a Scandinavian Deep Dance DJ, Technonanny is in actual fact a blog on the 
Teachit website which features in emagazine 40 (April 2008) and in an article by Alison Ross in 
emagazine 54 (December 2011). The blog provides a perfect way to conduct another longitudinal 
study of language development. ‘Louise’s Talk – Acquiring the Language of Children’ (April 2008) and 
‘Technonanny – Language Acquisition in Older Children’ (December 2011) showcase Technonanny’s 
capacity to focus on ‘a child’s language in its full communicative context’, between say, the ages of 
three to six. The blog provides useful comparative data analysis to the Dan Clayton articles tracking 
language development mentioned above. 
 

Literacy 
All authentic enquiries into language development embrace the acquisition of literacy as well as 
speech. Two articles ‘Now Mathilda is Seven!’, emagazine 59 (February 2013) and ‘Learning how to 
write – the development of early literacy’, emagazine 48 (April 2010) consider how children learn to 
read and write. In ‘Now Mathilda is Seven!‘ Alison Ross highlights how the fascination children have 
with books, especially it seems, books featuring dragons, stems from an acute awareness that 
visual signs – pictures, logos and images (and) letters of the alphabet…carry a message. 
The article features a succinct summary of the methods used in primary schools to embed reading 
skills, including phonics ‘breaking down words into sounds’ and ‘whole word’ approaches, where 
children are encouraged to recognise, remember and recall words ‘by context or initial letter or the 
overall shape of the word’. Danuta Reah picks up the theme of early literacy in ‘Learning How to Write  
– the Development of Early Literacy’ by exploring the concepts of environmental writing, where 
children ‘assign meaning to (the) signs they see around them’ and emergent writing ‘writing-like 
behaviour’, where children seem compelled to create texts such as shopping lists with letter like forms 
before they can actually write whole words. This shows how children respond to writing as a system 
and that they work out that ‘certain symbols stand for certain sounds’ and convey meaning. 
 

The End? 
Studies into language acquisition tend to focus on the age range 0-10 but the process of acquisition 
never really ends. Just as Dr Johnson thought he’d absorbed every single word in the English 
language into his famous dictionary of 1755 until Blackadder offered him his most enthusiastic 
‘contrafibularities’, there are always ways to expand your linguistic range and top up your active 
vocabulary whatever your age. Sprinkling terms such as ‘holophrase’ and ‘heuristic’ into essays is yet 
another stage in your language journey, a journey which began in the womb when you first started to 

tune in to the sounds of the world around you.__ 


